This is the first in a series of articles exploring some of the approaches advocated in the American Association for the Advancement of Science's (AAAS) Vision and Change in Undergraduate Biology Education (AAAS, 2011a), an effort within the biology community to address the needs of undergraduate education in the life sciences (Woodin et al., 2009 (Woodin et al., , 2010 in response to the dramatic and rapid transformations in biology in recent decades (National Research Council, 2009). The Vision and Change report describes a number of ways to meet the needs of the 21st-century undergraduate. Here, we address one of the changes advocated in that reportthe call to "introduce the scientific process to students early, and integrate it into all undergraduate biology courses." We review a representative sampling of recent innovations integrating scientific research experiences within the biology curriculum. Most (but not all) of the examples given are drawn from the recent literature and from projects presented at a recent meeting of principal investigators from the National Science Foundation's Course, Curriculum and Laboratory Improvement/Transforming Undergraduate Education in Science, Technology, Engineering and Mathematics (STEM) program (AAAS, 2011b). We hope that this sampling will provide new insights and ideas that will encourage more faculty members to consider ways to involve their undergraduate students in research. In addition to outlining a variety of approaches being used, this article briefly addresses, first, the way in which different biological subdisciplines (e.g., ecology, molecular biology, genomics) and different types of institutions are incorporating this approach into their curriculum and, second, the outcomes that are beginning to emerge and
the tools being developed to document and evaluate these outcomes.
The opportunity to conduct independent research as an undergraduate has often been cited as the compelling experience that launches a scientific career (National Research Council, 2003 ; A. Roe, as cited in Lopatto, 2010) . The benefits of such experiences have been chronicled both anecdotally (Cejda and Hensel, 2009 ) and in studies that span institutional types and disciplinary approaches (Russell et al., 2007; Lopatto, 2010) . The apprenticeship model, in which students conduct independent research projects in an individual faculty member's laboratory, is a well-established approach to providing independent research experiences. As the demand for undergraduate research experiences increases, the strain on institutions and faculty trying to meet this demand becomes more evident. Whereas this approach is critical for providing students with an inside view of how science proceeds and for socializing them into the scientific community, it requires a great deal of financial and faculty resources. Thus, its reach is very limited. The apprenticeship model is especially difficult for institutions where research is not a large part of their institutional mission, and many students, particularly those from populations currently underrepresented in the STEM professional community, may not seek out these opportunities. The need for alternative ways of bringing the benefits of undergraduate research experiences to students and engaging them in the scholarly community is becoming increasingly evident.
INTEGRATING SCIENTIFIC RESEARCH EXPERIENCES THROUGHOUT THE BIOLOGY CURRICULUM
As faculty and departments recognize that the benefits of engaging in the scholarship of science apply to a broad spectrum of students, they have been finding creative ways of providing these experiences to a broader population. The following sections attempt to describe some of the many approaches being used to accomplish this goal. The projects highlighted here are a small sampling (see Table 1 ) that collectively represent a spectrum of approaches; these approaches range Based on a postcourse survey adapted from Lopatto's SURE and CURE surveys, students reported professional and learning gains similar to students in apprenticeship experiences (Lopatto et al., 2008) .
This project has resulted in peer-reviewed papers in both scientific (Leung et al., 2010) and educational (Shaffer et al., 2010) journals. Subject area: genomics http://gep.wustl.edu from literature-based investigations that are amenable to lecture classrooms to research activities within the lab, and include research projects that bring students out of the classroom and into their communities to address local problems. Although these approaches may vary in the resources they require and the contexts for which they are best suited, they all share the ability to actively engage and inspire students.
Introducing Students to Research; Demystifying Science and Scientists through Close Investigations of Individual Research Labs
Most students who seek apprenticeship-type research experiences are already self-identified as science majors (Lopatto, 2010) , and many students, particularly underrepresented minorities, may not consider participating in apprenticeshiptype undergraduate research experiences because they are uncomfortable or unfamiliar with the idea of research. One approach that can reach broader populations of students is to engage students in "thinking like a scientist" and to introduce them to the work of individual scientists in the classroom. This can be accomplished, for example, through close investigations of scientific literature in the classroom, as is done in the Consider, Read, Elucidate the hypotheses, Analyze and interpret the data, and Think of the next Experiment (CREATE) approach (Table 1) , in which students study a series of research papers from a single research laboratory and interact with scientists in the focal lab through email surveys, or through meaningful collaborations with scientists, as achieved by students developing physical models of specific proteins of interest in the Connecting Researchers, Educators, and Students (CREST) program at the Milwaukee School of Engineering, Milwaukee, WI (Table 1) .
Experiencing the Process of Science: Integrating Scientific Research into the Student Laboratory
There are several approaches to accomplishing the key recommendation of Vision and Change for faculty to integrate research activities into classrooms and student laboratories that can be applied to a broad spectrum of institutional types and subdisciplines within biology. One approach that is often used by faculty with active research programs is to develop projects that integrate teaching with research efforts. For example, the Authentic Research Experience in Microbiology (AREM) project (Table 1) engages students in research projects that contribute to the research objectives of an individual faculty member; in one course, students isolated strains of the plant pathogen Agrobacterium tumefaciens, the subject of the instructor's research, and explored the biology of this bacterium through a variety of research-based modules. The Project Laboratory in Genetics and Genomics course (Table 1) is another example in which students engage in original research projects that are inspired by local faculty research interests. Another approach that is gaining momentum is to provide opportunities in the classroom for students to participate in original collaborative research and contribute to a broader research effort. These approaches make research more accessible and affordable for faculty members who do not have active research programs (or are engaged in research that does not translate well to a group project) and can be used in many types of institutions, including community colleges. Genomics represents one such fundamental area of modern biology that has the potential to engage students in cuttingedge research. Genomics research is especially amenable to collaborative research (Shaffer et al., 2010) , in part because teaching and research materials are both easily accessible and readily distributed and because raw data can be available at low cost (often free, from nationally funded databases). Furthermore, genomics can be readily adapted to create projects of varying complexity. A growing number of efforts are using genomics to engage students in research in the classroom, including the National Genomics Research Initiative developed by Howard Hughes Medical Institute's Science Education Alliance (SEA; Table 1), which engages freshmen in a national experiment on bacteriophage genomics; the Genomics Education Partnership at Washington University, St. Louis (Table 1) , which currently focuses on a problem in Drosophila evolution, working primarily with upper-level undergraduates (Lopatto et al., 2008; Shaffer et al., 2010) ; and the Community College Genomics Research Initiative at Bellevue Community College, Bellevue, WA (Table 1) , which focuses exclusively on bringing genomics research into community college biology classrooms. This collaborative approach is not limited to genomics. For example, the Partnership for Research and Education in Plants for Undergraduates (PREP-U) project (Table 1) engages students in studying interactions of Arabidopsis with small herbivores at the genetic, biochemical, organismal, and population levels; students share data online with scientists at a distance via video chat, email, or the PREP Online Lab Notebook (www.prep.biochem.vt.edu).
In other fields where research is typically conducted in natural settings, integrating research opportunities into courses is often challenging. However, newly developing online approaches offer economical and accessible ways to bring field research into classrooms and laboratories. For example, at the Rocky Mountain Biological Laboratory (RMBL), Crested Butte, CO (Table 1) , cyber resources are being developed that will enable students to access the extensive collection of datasets at RMBL, including those mapping regional climate, weather, and biodiversity trends, as well as supporting materials for inquiry-based activities. The Cornell Lab of Ornithology, Ithaca, NY, is also developing online resources for cyber-enabled research investigations. The project, Online Research in Biology (Table 1) , provides access to the Cornell Lab's world-class databases about birds, other animals, and their habitats, including citizen-science-assembled bird population data and the Macaulay Library's archives of animal sound recordings and videos. Cyber-based approaches may lack some of the appeal of fieldwork, but they offer students unique opportunities to engage with data gathered across time and from multiple, often remote sites while avoiding the logistical challenges to gathering such data. As online collections of scientific data continue to grow, so do the accessibility and appeal of this approach.
Science in Society: Connecting Research Experiences to Real-World Issues
One of the core competencies outlined by Vision and Change for undergraduate biology students is the ability to understand the relationship between science and society. Research experiences that are connected to real-world issues and problems help to develop this competency. For example, in the Bring Your Own Cassava project (Table 1) , students engage in research that is literally in their backyards and contribute to the understanding of an important local issue-the conservation of a common food in Puerto Rico, the cassava plant (Montero Rojas et al., 2011) . Other projects explicitly integrate student research experiences with societal issues; in the Application-Based Service Learning project (Table 1) , students first take a service-learning course to understand the problem that they will then research as part of a subsequent biology course. Similarly, the Community-Based Participatory Research projects 1 (Table 1; Cummins et al., 2010) immerse students in the scientific and social dimensions of a local issue (e.g., water quality) by collaborating with community stakeholders throughout the process of conducting their research on the problem. This approach can be a very powerful way to engage students in biology and to help them appreciate why an understanding of biology matters to their lives.
CROSS-CUTTING ANALYSES

Tools to Aid Resource-limited Institutions
A number of resources have been instituted to help institutions whose main mission is not research to offer their students the opportunity to participate in a course-based research experience.
2 These are probably most fully developed in the field of genomics and include rich resources offered by the SEA phage project, such as reagents and instrumentation, instructional materials, technical support, shared databases, and opportunities for networking; the databases, instructional material, and opportunities for data sharing offered by the Genomics Educational Partnership fly chromosome project; the databases and technical training offered by the Interpret a Microbial Genome Annotation Collaboration Toolkit project (www.jgi.doe.gov/education/annotation _tools.html); and the background materials and microarray support offered by the Genome Consortium for Active Teaching (GCAT) project at Davidson College, Davidson, NC (www.bio.davidson.edu/GCAT) . 3 In addition, as described earlier, online resources are opening venues for classroom-based research investigations of field-based phenomena by using the growing collections of online biodiversity databases. Computer-based simulations and analytical challenges are also available from a variety of sources to help develop research skills and thinking; BioQuest (www.bioquest.org/BQLibrary) is an excellent example of this type of resource.
A growing number of efforts are also providing support to community colleges to help their faculty incorporate stu-1 There are five independent undergraduate science research projects at Little Big Horn College, Crow Agency, MT. We highlight one of these projects-the Community-Based Participatory Research project on water quality led by Mari Eggers. 2 All of these programs provide websites with instructional and problem-solving activities. Typically, faculty members who wish to join the collaborative effort apply to attend a multi-day workshop to learn the experimental approaches, software tools, and such. 3 GCAT now provides support in synthetic biology as well (www.bio.davidson.edu/projects/gcat/Synthetic/synthetic.html). dent research into the curriculum (Cejda and Hensel, 2009 ). The Community College Undergraduate Research Initiative (CCURI) at Finger Lakes Community College, Canandaigua, NY, is developing a model to facilitate this goal. The model takes into consideration several of the barriers faced by community colleges, including the issue of student transfer to 4-yr colleges; in the CCURI model, research experiences provide course credit that is transferable to 4-yr institutions. Other projects address this issue by forming partnerships between 2-and 4-yr institutions to enrich the research experience, as is the case for the Community-Based Participatory Research project. Such partnerships can also facilitate continuity for transfer students, as illustrated by the California State University (CSU), Chico, and Butte Community College, Oroville, CA, partnership, where a two-tiered set of labs in cell and molecular biology provides a smoother transition for students from Butte who transfer to CSU Chico. These students, having taken the first-tier lab at Butte, can enter the secondtier lab with the same background in the course topic as their CSU Chico classmates.
Suitability across Institutions and Biological Subfields
This small sampling of both mature and newly developing projects that engage undergraduates in original research illustrates approaches that are feasible at a wide range of institutions, from community colleges to research-focused universities and from small private institutions to large public ones, including minority-serving institutions. Examples given in Table 1 range across a variety of biological topics and disciplines, from the cellular and molecular levels (genetics, genomics, microbiology) to the organismal and population levels (ecology, animal behavior). Given the diversity of approaches that faculties have developed and the successes they are documenting, we might surmise that the only limits to finding ways to engage students with biological research are the limits of our creativity; it is no longer possible to say this approach cannot be done on a particular campus or in a particular discipline. Rather, the question that faculty understandably wrestle with becomes whether a particular approach is appropriate for its unique situation and group of students.
Outcomes and Observations
A number of tools have evolved for studying the outcomes of engaging students with the scholarship of the discipline. Several studies have documented the benefits of research experiences of the apprenticeship type (Russell et al., 2007; Junge et al., 2010; Laursen et al., 2010; Lopatto, 2010) . These have included, at a minimum, student surveys about attitudes toward science and perceptions of the value of the research experiences. One set of commonly used assessment tools is the Summer Undergraduate Research Experiences (SURE) survey and its cousin, the Classroom Undergraduate Research Experiences (CURE) survey, developed by David Lopatto (Grinnell College, Grinnell, IA). These surveys include precourse and postcourse questions that ask about science attitudes and, in the postcourse survey, estimates of learning gains and perceptions of benefits from the course. Many of the projects described here report outcomes of SURE/CURE surveys or adapted versions of these tools; in all of these cases, students reported several benefits from their classroom-based research experiences, and in at least some cases they showed gains similar to those reported by students who had spent a summer in a research apprenticeship (Lopatto et al., 2008) . Some of these benefits include enhanced understanding of the scientific process, increased interest in science, and increased confidence in various scientific skills. Many projects have also devised content-and competency-based exams to determine whether engaging in classroom-based research experiences enhances students' abilities to learn and retain content knowledge and to develop understanding of the emerging core concepts and competencies for biology (AAAS, 2011a) . Whereas assembling consistent patterns is difficult, given the diversity of approaches, some interesting observations have emerged. First, evidence is emerging that these approaches are introducing more underrepresented minorities to scientific research in the classroom. For example, in Project Laboratory courses, participation by underrepresented minorities was unexpectedly high, 40% (27 of 67 students) across multiple courses (James Morris, personal communication) compared with approximately 15% in the overall student population (www.brandeis.edu/institution alresearch/2009pdfs/CDS2009_2010.pdf). Second, in many of the examples highlighted here, a common ingredient of success is identifying a suitable research problem that uses a set of common tools (which can be taught to the students as a group) but can be subdivided to provide students with individual projects. Often these parts are reassembled to derive more informative conclusions. Well-designed projects also provide extensive opportunities for peer interaction and mutual support. These elements likely contribute to a student's sense of responsibility, of ownership of his or her piece of the project, and of the importance of his or her contribution to a broader picture, both of which may be critical for developing an appreciation for scientific research.
CODA
This article has pointed out a few of the promising emerging efforts to integrate research experiences into academic-year classes. This is by no means a comprehensive review. As noted in Vision and Change, no one approach is the best practice for all situations, all faculties, all institutions, or all students. The examples presented here represent approaches that have the potential to be successful practices in diverse settings. More comprehensive reviews of undergraduate research approaches can be found in two interesting publications, both available online. Each of these publications is wide ranging in the disciplines, approaches, and institutions considered. They each include many biology-related examples. One publication, Developing Undergraduate Research and Inquiry (Healey and Jenkins, 2009) , has a somewhat global outlook (mostly Australia, Canada, New Zealand, the United Kingdom, and the United States); the other, a publication from the Council on Undergraduate Research, Developing and Sustaining a Research-Supportive Curriculum (Karukstis and Elgren, 2007) , confines itself to work in the United States. Both publications include an extensive discussion of the philosophical and pedagogical basis for the approach presented. For additional examples of class-and laboratory-based undergraduate research in biology the reader is directed to articles in this journal and others concerned with biology education. For example, the January/February issue of the journal, Biochemistry and Molecular Biology Education (Volume 39, Issue 1) highlights innovative laboratory exercises for undergraduates; four of the five examples feature research-based approaches, one of them concentrating on an introductory biology course that includes biology majors and students majoring in other fields (Bell, 2011) .
